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Executive summary

Financial life is complex. So, young people deserve a modern financial education that keeps pace with the
opportunities and risks they will face — from understanding financial technologies (“fintech”) to knowing where
to seek help if they’re in financial trouble. Unfortunately, not all students have the best access to learn about
finance at school. Addressing this issue requires attention not only to curriculum content, but also to teachers’
opportunities to develop their knowledge, practice, and confidence as financial educators.

The focus of this report is the Changemakers in Financial Education project (a professional learning initiative by
the South Australian Department for Education and Deakin University), which involved the design, delivery, and
evaluation of a bespoke course to develop teachers’ knowledge and confidence as financial educators. The course
aimed to develop teachers’ knowledge and confidence to navigate the scope of the Australian Curriculum Version
9.0 for teaching about finance; design and adapt lessons that explore real-world financial problems; and tailor
learning for students from diverse financial realities. There were two groups of target learners: teachers of Years
5-10, and their current and future students.

In 2024 and 2025, the course comprised a 2-day intensive hosted in Adelaide and a series of four webinars.
Teachers were compatibly matched with a Deakin coach (see pp. iv — v of this Report for their biographies) and a
learning team of 6 — 7 colleagues. Coaching focused on the completion of an applied project, evidencing the
impact of the course on teachers’ professional knowledge and practice as financial educators. The program
culminated in a professional learning showcase in Adelaide, at which the teachers’ applied projects were shared
and celebrated.

Mixed methods were used to study the effectiveness of the course in meeting teachers’ professional learning
needs. Seventy-four teachers consented to participate in the study. Sixty-seven teachers completed the pre-
course survey, and 65 completed the post-course survey. Of these, 16 also participated in a 30-minute interview.
These methods produced high-quality insights into the project’s reach, impact, and outcomes, as well as its
challenges and opportunities.

The Changemakers in Financial Education course has been a significant and demonstrably successful capacity-
building project. During the two-year evaluation period, the course supported 79 teachers across more than 60
South Australian public schools to connect the school curriculum with young people’s current and future financial
worlds. The data collected confirm that the course addressed the professional learning needs identified by
teachers at the time of their enrolment.

At the start of the course, it was clear that teachers valued financial education highly. Even so, we found that the
course further strengthened the importance they placed on their work as financial educators. At the end of the
course, teachers reported a marked increase in their knowledge and practice for teaching about finance. They
also reported a marked increase in their confidence to teach about a range of finance-related contexts — including
emerging topics such as cryptocurrencies, scams, data breaches, and identity theft. Teachers successfully applied
their course learning to design a variety of lessons suited to their classroom settings, and they often went above
and beyond to make innovative changes to their school’s curriculum.

More than 3,000 primary and secondary students benefited from these teachers’ applied projects. Many of these
teachers believed that their professional learning experiences during the course truly positioned them as change-
making financial educators who could continue to strengthen financial education in their classrooms and schools
for years to come. In this way, these teachers’ future students will also benefit.

Moving forward, simple adjustments to the timing and structure of the course will help teachers to manage the
competing demands on their time. To further expand the initiative’s reach and impact, there is significant scope
to engage past Changemakers in teacher-led community-building initiatives that raise awareness about modern
possibilities for financial education at school among teacher associations, principals, and school leaders. Joint
media, social media, and dissemination events should be strategically planned.



This report showcases the achievements of the Changemakers in Financial Education project during 2024 and
2025. It is presented in six sections. Section 1 presents the project background together with an overview of the
course and learning experience. Sections 2 and 3 present an overview of the teachers and schools involved in the
course. Section 4 provides insights into the course’s impact on the participating teachers and their schools.
Section 5 outlines the challenges faced, opportunities for improvement, and possible future directions. Finally,
Section 6 describes the factors that contributed to the project’s success.



1.0 The Changemakers in Financial Education course

In 2022, Peter Malinauskas MP, then South Australian opposition leader, made an election commitment to
strengthen young people’s access to meaningful, curriculum-aligned financial education at school. The time was
ripe for change: financial literacy would feature more prominently in the updated Australian Curriculum, not as an
added extra but as integrated content across mathematics, the humanities, and digital technologies. The newly
elected government immediately banned bank-branded programs in favour of school-led initiatives.

To assess the additional work required to deliver on the incoming government’s promise, the South Australian
Department for Education convened two panels: an expert advisory group and a teacher working group. Teaching
and professional learning resources were curated on EDi (the public education system’s password-protected hub
for teachers). The final piece of the puzzle would be professional learning to support teachers to learn and grow
as financial educators. The Changemakers in Financial Education initiative — a partnership between the South
Australian Department for Education and Deakin University — was created to address this need.

The Changemakers in Financial Education course was designed in response to a competitive tender and co-design
process. The Department for Education specified a 45-hour, blended professional learning experience,
strategically aligned with the Australian Curriculum Version 9.0, the Australian Professional Standards for
Teachers, the Strategy for Public Education in South Australia, and South Australia’s Aboriginal Education

Strategy.
The course reflected an ambitious imagining of a financially capable young person and 10 outcomes for an

effective financial education at school (Sawatzki et al. 2022). Figure 1 (p.4) presents an overview of the course
design and learning experience.

The Department for Education made a significant investment — funding the design and delivery of the course,
travel and accommodation for rural and remote teachers, and five days of teacher replacement per person —to
enable full engagement with the learning opportunities.

“Successful completion” of the course was defined as:

e Full attendance and active participation in scheduled learning activities, including readings, face-to-face
intensives, interactive webinars, and professional discussions with Deakin coaches and learning team
colleagues.

e Presentation of an applied project as part of the Professional Learning Showcase, demonstrating
reflection on, and application of, key learnings to improve professional knowledge and practice.


https://www.australiancurriculum.edu.au/
https://www.aitsl.edu.au/standards
https://www.aitsl.edu.au/standards
https://discover.education.sa.gov.au/our-strategy/
https://www.education.sa.gov.au/docs/curriculum/aboriginal-education/dept-ed-aboriginal-education-strategy-2019-2029.pdf
https://www.education.sa.gov.au/docs/curriculum/aboriginal-education/dept-ed-aboriginal-education-strategy-2019-2029.pdf
https://redi.deakin.edu.au/wp-content/uploads/sites/3/2024/09/The-financially-capable-young-person.pdf
https://redi.deakin.edu.au/wp-content/uploads/sites/3/2024/12/10-things-YP-can-learn-from-financial-ed.pdf
https://redi.deakin.edu.au/wp-content/uploads/sites/3/2024/12/10-things-YP-can-learn-from-financial-ed.pdf

Figure 1. Overview of the course design and learning experience



2.0 The course participants

The Department for Education handled marketing and the recruitment and selection of course participants,
prioritising representation from equity target schools. Eighty teachers from more than 60 schools were offered a
place in this 20-week course: 30 in the second half of 2024 and 50 in the second half of 2025. Twelve schools
supported multiple teachers to complete the course. One teacher withdrew before the course commenced.

Figure 2 shows that the teachers represented a diverse range of professional backgrounds and school
communities. Appendix A presents information about each teacher’s school community, including the school’s
location, size, and enrolment profile. This information was sourced from the My School website and Data SA.

The schools were socioeconomically and culturally diverse. The Index of Community Socio-Educational Advantage
(ICSEA) — developed by the Australian Curriculum Assessment and Reporting Authority — was used to understand
the socioeconomic profile of each teacher’s school community. Twenty-seven schools are at or above the median
Australian ICSEA of 1,000, and 34 are below, with scores ranging from 771 to 1,149. An ICSEA value below 1,000 is
somewhat indicative of socio-educational disadvantage. The Index of Educational Disadvantage is a socio-
economic index used by the Department for Education to allocate resources to schools to address educational
disadvantage related to socio-economic status. The most disadvantaged schools have an index of 1, the least
disadvantaged have an index of 7. Twelve teachers were from Category 1 and 2 schools. Eleven schools drew
more than 10% of their enrolment from First Nations families. Twenty schools enrolled more than 25% of
students from a language background was other than English.

Seventy-three teachers received a certificate of recognition for 45 hours of professional learning aligned with the
Australian Professional Standards for Teachers (Australian Institute for Teaching and School Leadership (AITSL),
2017). Three teachers who cited extenuating circumstances were afforded special consideration to defer
completion to 2026. Three teachers received certificates recognising partial completion.

Figure 2. The teachers and schools involved in the course


https://www.myschool.edu.au/
https://data.sa.gov.au/

3.0 The course evaluation methods

Mixed methods were used to study the effectiveness of the course in meeting teachers’ professional learning
needs.

Ethics approval was provided by the Deakin University Human Research Ethics Committee (Reference: HAE-24-
036) and the South Australian Department for Education (Reference: 2024-0010). The ethics approval stipulated
that the course and research processes be managed separately. Those involved in the course design and delivery
were not involved in participant recruitment or data collection. Rather, research assistants oversaw the research
process. All data collected were de-identified, and pseudonyms were assigned prior to data analysis. These
pseudonyms are used in this report.

Seventy-four teachers (of the 79 undertaking the course) consented to participate in the study. Sixty-seven
teachers completed the pre-course survey (a response rate of 85%), and 65 completed the post-course survey (a
response rate of 82%). Of the teachers who responded, 16 also participated in a 30-minute Zoom interview.
Together, survey and interview data have generated high-quality insights into the project’s reach, impact, and
outcomes, as well as opportunities for improvement and possible future directions.

Figure 3 provides a snapshot of the responding teachers’ professional backgrounds.

Figure 3. The professional backgrounds of the research participants

The proportion of teachers with more than 10 years of teaching experience (59%), and the proportion who had
finance industry experience (12%), meant that the group brought significant knowledge and experience to share.
The Department for Education’s phased rollout of the Australian Curriculum Version 9.0 — to be fully enacted via
a local South Australian Curriculum by 2027 — helps explain why only 60% of teachers reported using this
documentation. It also explains why we emphasised the scope of the new curriculum for teaching about finance
throughout the course.

While no data were collected from students, the course’s impacts on them can be inferred from data collected
from teachers.



4.0 The impact of the course

4.1 The course engaged teachers and helped them to achieve their professional learning goals

At the start of the course, it was clear that teachers valued financial education highly. Their reasons for enrolling
included a desire to strengthen their classroom teaching, a passion for young people’s financial education, and a
desire to develop their own financial literacy. Figure 4 shows that the course effectively targeted these
aspirations.

Figure 4. The extent to which the course helped teachers to achieve their aspirations

Teachers’ reports show that the course was effective in helping them to achieve their professional learning goals.
Figure 5 shows the Top 5 professional learning goals that teachers nominated at the start of the course and their
reports about the extent to which these goals had been achieved at the end of the course. Results associated with
preparing teachers to connect the Australian Curriculum with the real world, and develop student numeracy
across the curriculum (as a general capability), were notable.

Figure 5. The extent to which the course aligned with teachers’ professional learning goals

Figure 6 (p. 8) presents how teachers evaluated aspects of the course, including the learning opportunities,
resources, and tools made available. The vast majority of teachers rated the range of learning opportunities as
moderately to very useful. Key features of the course that all participants valued included: the live and interactive
forums (the commencement intensive and professional learning showcase); being assigned a Deakin coach and
learning team; the opportunity to observe and experience Deakin colleagues explicitly model pedagogies; and the
opportunity to learn by doing finance-related learning tasks with colleagues. The applied project was also a
highlight and will be discussed in detail later in this section.



Figure 6. Teachers’ evaluations of aspects of the course



The following teacher testimonials speak to the substantive and lasting impact and legacy of the course:

“Participating in the Changemakers in Financial Education course was both rewarding and insightful. | witnessed
my students’ confidence grow with each lesson, along with their curiosity and enthusiasm for learning practical
financial skills. This process has given me valuable insights into my students’ thinking, enabling me to support
them in connecting classroom learning with real-life situations, which ultimately strengthened my practice as a
financial educator.” Primary teacher, 2024 Changemaker

“The course was well organised and sequenced and covered a lot of relevant and real-world financial issues and
contexts. Having the time to plan a sequence of lessons suitable for my school context allowed me to create
'messy' tasks that the students were incredibly engaged in. | was able to embed the learning across learning
areas, teaching mathematics, economics and business side-by-side. | am already eagerly planning with my
colleague for 2026 and have shared our learning with our whole school staff. | highly recommend this course to
all teachers.” Primary teacher, 2025 Changemaker

“This course has transformed my understanding of financial literacy, revealing that it extends beyond just saving,
spending, budgeting, and banking. | now feel more confident in identifying opportunities to teach financial
literacy in my classroom. When | come across media articles, news reports, apps or websites, | find myself
thinking, ‘How does this relate to finance, and what can my students learn from it?"” Secondary teacher, 2024
Changemaker

“The Changemakers in Financial Education course was a truly positive experience for me. The resources shared
were practical and inspiring, helping me bring new ideas into my teaching. | especially valued the applied project
— it gave me the chance to connect financial literacy with cybersecurity, creating a multidisciplinary approach
that felt relevant for students. This work has had a positive impact on my school community, supporting new
arrival bilingual and multilingual families.” Secondary teacher, 2025 Changemaker

4.2 The course strengthened the importance teachers placed on their work as financial educators

Teachers were asked to rate the extent to which seven considerations were important to them when teaching
about finance on a scale from 0 (not at all like me) to 100 (completely like me). Posing these questions before and
after the course enabled us to measure the impact of the professional learning opportunities on teachers’ values.

Figure 7 shows that the mean scores across all items were higher post-course.

Figure 7. Growth in teachers’ professional values



When teachers already hold strong values regarding aspects of their work (as they did regarding aspects of
financial education at the start of the course), it can be challenging for a course to further strengthen those
values. It is interesting to note the nuance: that while teachers came to value access to “off-the-shelf” finance-
related programs and lessons (item 4) over the duration of the course, they also placed greater importance on
adopting tailored responses that consider diverse financial realities (item 6) and cultural backgrounds (item 7).

4.3 The course strengthened teachers’ knowledge and practice as financial educators

Teachers were asked to rate the extent to which they knew how to do certain things as a financial educator on a
scale from O (not at all like me) to 100 (completely like me). Posing these questions before and after the course
enabled us to measure the impact of learning opportunities on teachers’ knowledge and practice. The seven
values reported in Section 4.2 were individually matched with the knowledge and practice items reported below;
for example, item 1 in Figure 7 corresponds with item 1 in Figure 8, and so on.

Figure 8 shows that the mean scores across all items were higher post-course. In fact, significant growth was
achieved in all aspects of the participants’ knowledge and practice for teaching about finance.

Figure 8. Growth in teachers’ professional knowledge and practice

Notable outcomes include:

e Teachers substantially improved their knowledge about, and ability to practice, embedding real-world
financial contexts in their teaching (item 2) and teaching about finance across the curriculum (item 3).
These outcomes reflect the course’s explicit focus on the Australian Curriculum Version 9.0 and the
opportunities it presents to connect the mathematics, humanities, and digital technologies learning areas
through the numeracy general capability.

e Teachers came to know where to access “off-the-shelf” finance-related programs and lessons (item 4).
This outcome reflects the course’s emphasis on teachers being resourceful and discerning when accessing
ready-made teaching resources. Teachers were referred to curated teaching resources on EDi (the public
education system’s password-protected hub for teachers).

e Teachers expanded their knowledge of how to tailor finance-related programs and lessons to reflect the
needs of their school and students (item 5), recognising that students may be from diverse financial
realities (item 6) and cultural backgrounds (item 7). These gains reflect the course’s explicit focus on
localised and differentiated instructional approaches and dedicated coaching to enact them.
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4.4 Teachers became more confident to teach about modern financial contexts

Before and after the course, teachers were asked to respond to 12 statements, rating their confidence when
teaching about a range of finance-related contexts on a scale from 0 (I am not at all confident) to 100 (I am
extremely confident). These 12 statements were also purposefully aligned with the course content, and
participants’ responses enabled us to measure the impact of learning opportunities on teachers’ readiness to
teach about these topics. Figure 10 (p.11) reports pre- and post-course mean confidence scores, indicating the
improvements in confidence the course facilitated.

At the start of the course, teachers were most confident teaching students about personal money management
(including banking, budgets, and best buys) and how to read and interpret financial statements, like payslips,
invoices, and bills. While these topics address traditional financial literacy, they also reflect the sorts of adult tasks
with which teachers are familiar through their own everyday financial activities.

At the end of the course, teachers reported higher confidence across all 12 statements. The top 3 gains were
associated with the course’s explicit focus on new and improved aspects of the Australian Curriculum Version 9.0,
which are connected with modern financial contexts, including: teaching about investing in cryptocurrencies
(explored in detail as part of the 2-day intensive); and teaching about non-bank alternatives, like pocket money,
buy now pay later, and pay advance apps (explored in detail in the second webinar). Teachers reported that the
course enhanced their confidence to teach students about their democratic right to access government support
services. This outcome is a testament to the course not shying away from sensitive topics (like gaming and
gambling) and to its explicit reference to trustworthy avenues of help.

Figure 10. Growth in teachers’ confidence to teach about a range of finance-related contexts
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4.5 The course created conditions for local curriculum change

The course achieved substantive and lasting impact and legacy through its requirement that teachers complete a
local applied project. Eighty-five per cent of teachers reported that the course inspired them to lead and influence
curriculum innovation within their school, and more than 3,000 primary and secondary students benefited from
their teachers’ applied projects. Figure 11 depicts the range of approaches teachers used when designing their
applied projects. Note that teachers applied their learning in multiple ways and beyond their own classrooms.

Figure 11. An overview of the range of teachers’ applied projects

Some teachers exceeded expectations and took the initiative to influence substantive changes to their school’s
financial education programs. Next, we present three case studies that showcase the types of impactful applied
projects the teachers undertook. Pseudonyms have been used.
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Case Study One: An upper primary teacher experiments with modern financial contexts

Camilla injected modern financial contexts into everyday classroom routines. By grounding her students’
learning in real-world contexts — an enterprise initiative, electricity bills, classroom economies — she uncovered
gaps in understanding and sparked student engagement.

Inspired by the two-day Intensive, Camilla [School 24] was quick to experiment with lesson ideas from The
Vault, such as the ‘Catching a taxi’ and ‘Fish n chips’ tasks. She then identified the opportunity to embed
financial concepts into number talks, an idea that really took off: “normally, you do a quick sum, talk about it,
then move on. This simple change had real-life, immediate impact — it was something they could discuss at
home with mum and dad.” Students began making connections outside school too. “One said, ‘At Coles, | saw a
better deal because of the unit pricing!” Once you open these conversations, students want to share — and that
helps spark new discussions in other areas too,” Camilla explained.

Soon, Camilla was ready to have a go at designing her own finance-related learning sequence, with the big idea
for a 'Business or Bust’ enterprise project offering the ideal springboard. As part of the $20 Boss Program by
Young Change Agents, Camilla’s Year 5 and 6 class designed, produced, and resold upcycled goods as they
learned important financial concepts. For example, students applied their knowledge of fractions, decimals,
and percentages to make decisions about costs, pricing, and profit.

Camilla also introduced spreadsheet work into an existing unit of work on data and statistics. “Now we’re
applying those spreadsheet skills to make tables and graphs across a range of real-world topics,” she noted.
"Students find this way of learning far more meaningful”. Another standout moment came when Camilla tried
out an idea she'd learned about during the webinar series — to analyse an AGL electricity bill: “they loved it! It
fit with our classroom economy and added more depth to discussions.” Students got excited about applying
their learning to reduce electricity and water use at school: “it was great to see them take that knowledge and

|”

want to make change at a whole-school leve

Reflecting on what her applied project helped her to learn about her students’ financial knowledge, Camilla
was impressed by the breadth of topics with which her students could engage. Changemakers raised Camilla’s

|, “

expectations for financial literacy learning in the upper years of primary school: “students were capable of so
much more than | expected. When content was relevant to students, they engaged in deep discussions and

made real-world connections.”

Case Study Two: An upper primary teacher explores inflation in a remote school community

Using the familiar context of the school canteen, Ben’s applied project involved developing a lesson sequence
that introduced students to the concept of inflation through price investigations over time.

Ben [School 1] left the two-day Intensive eager to experiment with the ‘Canteen menu planning’ task featured
in The Vault. He explained: “the school canteen is a big part of students’ lives. A lot of our kids use the canteen
every day without realising the financial pressure that can place on families.”

Ben found old canteen menus dated 2020 and 2005, which meant that students could begin to compare
pricing over five and 20-year periods. He explained: “they quickly noticed that some foods had almost doubled
in price!”

Next, Ben taught students how to create a spreadsheet to model the cost of buying lunch at the school
canteen every day for one term, one year, and over 13 years at school. He explained that calculating a total
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cost of tens of thousands of dollars led one student to exclaim, “I’'m not going to use the canteen every day
anymore — | didn’t realise it was costing me so much!” This work led to a discussion about opportunity cost, as
students considered what else they could buy with that amount of money.

The lessons also revealed gaps in student knowledge and skills that guided Ben in planning next steps. He
explained: “l came to realise that several students didn’t know how to use calculators and weren't confident
with decimal place value, so | had to explicitly teach these things.” Teaching with collaborative spreadsheets in
Microsoft Teams was also a first, and Ben valued The Vault as a solid resource base that he could adapt.

Ben explained that the lesson sequence was low floor and high ceiling, meaning it was accessible to all
students: “we’re a Category 2 school, we’ve got challenges, but we aim to enable and extend all students at
their level. This sequence of lessons was perfect for doing that. Students who sometimes struggle in maths
stayed involved because the learning was relevant to them — they were instantly connected with what we were
doing.”

Reflecting on the course, Ben explained that working with his Deakin coach on how to scaffold real-world
learning and help students to see the impact of their financial behaviour and decisions over the long run was
really powerful. “Making maths lessons relevant helps students to see it isn’t just this abstract concept. The
school canteen was an instantly relatable context,” Ben explained, adding that “grounding the learning there
made it feel useful. Every time we pulled out a canteen list, they were excited.”

Case Study Three: A secondary teaching team collaborates to strengthen curriculum

This team took cross-curricular collaboration to new levels: redesigning the school curriculum to teach
Mathematics and Digital Technologies using modern financial contexts.

Jess, Bel, and Claudette [School 48] worked together to strengthen their school’s finance-related curriculum in
Year 9 and 10. Jess leads the Year 9 mathematics elective, ‘Saving Bank’, which focuses on personal money
management. Bel leads the follow-up unit in Year 10, ‘Making Bank,” which explores investment choices.
Claudette drew on her previous career experience in the finance industry to inject the use of digital tools and
technologies into these courses.

The team set the goal to design practical, experiential learning tasks that would develop students’ financial
capabilities and confidence. The team’s survey of Year 9 students found they had a low understanding of
financial language and concepts as well as low financial confidence. In response, the team developed a
sequence of lessons to build foundational knowledge — starting with how budgeting can support goal setting,
reduce stress, inform decisions, and help preparations for the unexpected. Jess explained: “we looked at
budgeting holistically, then broke it down into smaller concepts and explored them through class discussion.”
Students explored personal budgeting through activities like analysing real-life budgeting apps — including
RAISE, Humanity, and Frugal — before designing their own app prototypes. These tasks were designed to foster
engagement and creativity. Jess encouraged students to consider factors like market or user research.
“Students had to show evidence of planning before presenting a prototype,” she noted. Jess found that the
process of doing research prompted students to find creative solutions: “instead of just creating generic
spending trackers, they started asking questions like, ‘what if the app rounds up my spending and invests the
extra?’” Jess also planned for students to think critically about, and develop ethical bearings towards, financial
technologies: “one of the webinars made me think about the ethics behind these apps,” she said, referring to
buy now pay later services. Claudette led lessons on the use of Excel for budgeting, introducing skills in data
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entry, formulas, and graph creation. One task involved students creating personal budgets that reflected their
own income, fixed and variable expenses, and discretionary spending. Students learned how to keep accurate
financial records about their financial information.

Meanwhile, in Year 10, Bel led a 10-week inquiry into the share market. Students selected companies,
conducted technical analyses, and calculated potential returns. “They worked out share prices with brokerage
fees and calculated the break-even point,” she explained, adding that “they also had to consider whether
dividends would be reinvested or taken as cash.” Using platforms like the ASX and Yahoo Finance, students
explored historical data and applied their insights to investment simulations. Claudette introduced Excel early
in the Year 10 course, teaching students how to use spreadsheets for budgeting and graphing. “There were
clear connections with the Digital Technologies curriculum,” Bel said; “we didn’t specify graph types, so
students chose pie charts, bar graphs, and more. This led to class discussions about which data representations
are most effective for communicating information.” Claudette added that “we worked together to ensure the
financial terminology made sense, since some students weren’t familiar with how household finances work.”

Participating in the Changemakers in Financial Education course gave Jess, Bel, and Claudette the time and
resources they needed to collaborate as local curriculum-makers. As Bel explained, the program provided
“support to help make our maths investigations relevant. That’s what | liked about becoming a task designer!”
Reflecting on their classroom experiences, the team reported strong student engagement. While students
enjoyed the practical tasks, more abstract proportional concepts — like applying interest to debt and
investment scenarios — proved a little challenging. The team plans to incorporate more explicit scaffolding and
worked examples in the future. They agreed that building students’ financial literacy can have a powerful social
impact, especially in disadvantaged communities. They remain committed to fostering open, honest
conversations about money, continuing cross-curricular collaboration, and staying up to date through ongoing

professional learning.

4.6 Teachers became advocates for better financial education at school

The course was productive in prompting conversations about finance-related teaching and learning across
teachers’ personal and professional networks. Figure 12 captures the nature and range of conversations
facilitated.

Figure 12. The nature and range of Changemaking conversations prompted by the course

The vast majority of teachers reported having conversations with their network of colleagues in and outside their
school, including their school’s leadership team. This finding indicates there is significant potential to engage past
Changemakers in teacher-led community-building initiatives.
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5.0 Challenges, opportunities, and possible future directions

Of course, there were challenges. In this section, we describe two factors that warrant consideration when
planning courses of this kind.

5.1 It proved difficult to recruit teachers who did not already see themselves as financial educators

It proved difficult to recruit teachers who did not already identify as financial educators or see teaching about
finance as an important aspect of their work.

To further expand the initiative’s reach and impact, it is important to raise awareness about modern possibilities
for financial education at school among teacher associations, principals, and school leaders. This awareness-
raising could be achieved by featuring past Changemakers in joint media, social media, and dissemination events.

5.2 Competing demands limited teachers’ ability to engage fully with learning opportunities

After-school webinars, scheduled from 4.00 pm to 5.15 pm, often conflicted with participants’ other after-school
commitments, including staff meetings and family responsibilities. Primary teachers who had to plan for Year 6
graduation and secondary teachers who had to support Year 12 students with SACE examinations reported that
scheduling the course in the second half of the year made it difficult to balance the demands on their time.

Scheduling the course in the first half of the year and replacing after-school webinars with a full-day virtual
workshop will make it easier for teachers to secure time to focus on their professional learning. Formalising a
requirement to meet strategic project milestones (with submission requirements) should be considered to
support Deakin coaches to monitor teachers’ progress and support their success. These minor course refinements
have been approved for 2026.

6.0 Critical success factors

The Changemakers in Financial Education course has been a significant, demonstrably successful project that has
strengthened young people’s access to meaningful, curriculum-aligned financial education across South
Australian public schools. The impact and outcomes associated with this success have been supported by:

e The South Australian government’s strong commitment to the cause.

e The Department for Education’s provision of high-level executive support, together with operational
leadership and coordination.

e The Deakin team’s expertise in financial education research and teacher professional learning.

e Strategic alignment between the course and the Australian Curriculum Version 9.0, the Australian
Professional Standards for Teachers, the Strategy for Public Education in South Australia, and South
Australia’s Aboriginal Education Strategy.

e Ashared belief in teachers’ professionalism and in their potential to design and lead positive change
within their school communities.

The course will be offered again in the first half of 2026, with an intake of 40 teachers.
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Appendix A

Table 1. The characteristics of the school communities involved in the course in 2024 - 2025

Teacher pseudonym  School pseudonym School type Location (My School Size Index of South Indigenous %  LBOTE %
School) (Enrolments)  Community Australian
Socio- Index of
Educational Educational
Advantage Disadvantage
Teacher 1.1 School 1 F-12 Very remote 418 861 2 43 10
Teacher 2.1 School 2 Secondary Metropolitan 1837 1091 5 3 46
Teacher 3.1 School 3 Primary Metropolitan 507 1100 7 3 17
Teacher 4.1 School 4 F-12 Very remote 89 771 1 97 100
Teacher 5.1, 5.2 School 5 Primary Metropolitan 238 1089 7 0 3
Teacher 6.1 School 6 F-12 Outer Regional 253 970 5 11 1
Teacher 7.1 School 7 Secondary Metropolitan 841 903 2 20 8
Teacher 8.1 School 8 Secondary Metropolitan 1575 968 3 6 65
Teacher 9.1, 9.2 School 9 F-12 Metropolitan 1774 1054 5 3 48
Teacher 10.1 School 10 F-12 Outer Regional 102 958 5 2 2
Teacher 11.1 School 11 Primary Inner Regional 174 998 7 6 1
Teacher 12.1 School 12 Primary Metropolitan 689 1075 6 2 20
Teacher 13.1 School 13 F-12 Inner Regional 1371 977 6 7 1
Teacher 14.1 School 14 Secondary Metropolitan 1024 947 2 6 29
Teacher 15.1 School 15 Primary Metropolitan 676 1149 7 0 36
Teacher 16.1 School 16 F-12 Inner Regional 217 943 3 6 5
Teacher 17.1, 17.2 School 17 Secondary Metropolitan 1029 904 2 12 36
Teacher 18.1 School 18 Primary Metropolitan 236 1021 3 7 66
Teacher 19.1 School 19 Primary Inner Regional 72 800 1 36 36
Teacher 20.1 School 20 Secondary Metropolitan 1165 964 3 1 65
Teacher 21.1 School 21 Primary Metropolitan 203 1060 7 1 5
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Teacher pseudonym  School pseudonym School type Location (My School Size Index of South Indigenous %  LBOTE %
School) (Enrolments)  Community Australian
Socio- Index of
Educational Educational
Advantage Disadvantage
Teacher 22.1, 22.2 School 22 Secondary Metropolitan 1531 1008 5 3 8
Teacher 23.1 School 23 Secondary Metropolitan 1121 1076 7 3 3
Teacher 24.1 School 24 Primary Metropolitan 329 1111 7 2 8
Teacher 25.1, 25.2 School 25 Secondary Metropolitan 1360 1045 5 5 27
Teacher 26.1 School 26 Secondary Inner Regional 714 968 4 7 4
Teacher 27.1 School 27 Primary Metropolitan 416 1073 4 4 36
Teacher 28.1 School 28 Primary Metropolitan 608 1149 7 0 51
Teacher 29.1 School 29 Secondary Outer Regional 301 958 4 6 8
Teacher 30.1 School 30 Primary Metropolitan 344 1010 4 3 11
Teacher 31.1, 31.2 School 31 F-12 Outer Regional 1228 950 4 10 2
Teacher 32.1 School 32 Secondary Metropolitan 1177 980 2 9 46
Teacher 33.1 School 33 Primary Inner Regional 248 974 5 5 3
Teacher 34.1 School 34 F-12 Remote 713 993 6 3 3
Teacher 35.1 School 35 Primary Metropolitan 366 1000 5 5 4
Teacher 36.1 School 36 Primary Inner Regional 21 996 6 0 0
Teacher 37.1, 37.2 School 37 Primary Metropolitan 329 920 2 4 62
Teacher 38.1 School 38 F-12 Remote 201 988 7 3 2
Teacher 39.1 School 39 Secondary Metropolitan 1025 1010 6 3 5
Teacher 40.1 School 40 F-7 Remote 77 976 4 14 4
Teacher 41.1, 41.2, School 41 Secondary Metropolitan 1680 1076 6 3 16
41.3,41.4
Teacher 42.1, 42.2 School 42 Secondary Outer Regional 1043 958 8 3
Teacher 43.1 School 43 Primary Outer Regional 111 876 1 29 11
Teacher 44.1, 44.2, School 44 Secondary Metropolitan 1016 1082 7 0 2
44.3
Teacher 45.1 School 45 Primary Metropolitan 644 1121 7 1 23
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Teacher pseudonym  School pseudonym School type Location (My School Size Index of South Indigenous % LBOTE %
School) (Enrolments) Community Australian
Socio- Index of
Educational Educational
Advantage Disadvantage

Teacher 46.1 School 46 Secondary Inner Regional 602 986 5 4 2
Teacher 47.1 School 47 Primary Metropolitan 373 1021 5 1 6
Teacher 48.1, 48.2, School 48 Secondary Metropolitan 1688 1121 6 1 34
48.3,48.4,48.5

Teacher 49.1 School 49 F-12 Inner Regional 460 990 5 5 3
Teacher 50.1 School 50 Secondary Metropolitan 171 1067 6 2 31
Teacher 51.1 School 51 Secondary Inner Regional 1231 918 2 17 11
Teacher 52.2 School 52 Primary Metropolitan 407 1018 7 2 1
Teacher 53.1 School 53 Secondary Metropolitan 877 963 4 6 2
Teacher 54.1 School 54 F-7 Inner Regional 148 994 5 4 0
Teacher 55.1 School 55 Secondary Metropolitan 1303 1032 5 3 11
Teacher 56.1 School 56 Secondary Outer Regional 438 949 4 3 14
Teacher 57.1 School 57 Secondary Metropolitan 216 1017 4 2 11
Teacher 58.1, 58.2 School 58 Secondary Metropolitan 1250 949 3 7 52
Teacher 59.1 School 59 Secondary Metropolitan 995 1032 6 2 13
Teacher 60.1 School 60 Secondary Metropolitan 1197 1104 7 3 38
Teacher 61.1 School 61 F-12 Metropolitan 1525 910 2 10 37
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