DIGITAL CHILD WORKING PAPER SERIES 2026-02

Digital Recordkeeping in Out-of-
Home Care - The ‘Il Am Me’ Project

AUTHORS

Maria Nicholas, John Davis, Julian Sefton-Green,
Louise Paatsch, and Dale Murray

Australian Government

Centre of Diol
Excellence D 'gltal Australian Research Council
for the Chlld.




DIGITAL CHILD
WORKING PAPER

AUTHORS

Nicholas, M. Davis, J.

Deakin University University of Southern Queensland
School of Education Office of the PVC (First Nations Strategy) Admin
maria.n@deakin.edu.au John.davis@unisg.edu.au
Sefton-Green, J. Paatsch, L.

Deakin University Deakin University

School of Education School of Education
julian.seftongreen@deakin.edu.au louise.paatsch@deakin.edu.au
Murray, D.

Life Without Barriers

Child Youth and Family
Dale.Murray@lwb.org.au

SUGGESTED CITATION

Nicholas, M., Davis, J., Sefton-Green, J., Paatsch, L., & Murray, D. (2026). Digital recordkeeping in out-of-
home care - The ‘I Am Me’ project. Digital Child Working Paper Series 2026-02, Australian Research Council
Centre of Excellence for the Digital Child, Brisbane, Australia

ISSN/DOI
ISSN: 2653-5270 DOI: https://doi.org/10.26187/nw07-jr84

KEYWORDS

Digital, care, children, youth, indigenous, childhood

ACKNOWLEDGEMENT/S

This Working Paper was supported by the Australian Research Council Centre of Excellence for the Digital
Child (grant #CE200100022). The Australian Research Council Centre of Excellence for the Digital Child
acknowledges the First Australian owners of the lands on where we gather and pay our respects to the
Elders, lores, customs and creation spirits of this country.

This project was co-led by Dr. John Davis, a proud Murri Ambae man. The remaining university researchers
(Maria Nicholas, Julian Sefton-Green, and Louise Paatsch) and Dale Murray from Life Without Barriers
identify as non-Indigenous. This collaboration was built upon a commitment to privileging Indigenous
voices and methodologies within the social policy landscape.

COPYRIGHT

Copyright © 2026 Nicholas, Davis, Sefton-Green, Paatsch & Murray. This is an open-access article
distributed under the terms of the Creative Commons Attribution 4.0 International License (CC BY 4.0).



mailto:maria.n@deakin.edu.au
mailto:julian.seftongreen@deakin.edu.au
mailto:John.davis@unisq.edu.au
mailto:louise.paatsch@deakin.edu.au
mailto:Dale.Murray@lwb.org.au
https://doi.org/10.26187/nw07-jr84
https://creativecommons.org/licenses/by/4.0/

DIGITAL CHILD
WORKING PAPER

A MESSAGE FROM PROFESSOR SUSAN DANBY, CENTRE DIRECTOR

In 2021, the Australian Research Council (ARC) funded a Centre of Excellence devoted to studying and
researching ‘the digital child’. The focus of this Centre is on very young children from birth to age 8, and
describes and examines their everyday lives with and through digital technologies, their learning and their
health in the family, and various kinds of kindergarten, childcare and early primary education
experiences.

The Centre brings together six universities across Australia, as well as partner investigators from North
America, Asia and Europe and a range of public bodies and civil society stakeholders, to focus on a holistic
understanding of what it might mean to ‘grow up digital’ today.

The Digital Child Working Paper Series reports on our work in progress. There are five series of papers
aimed at different audiences:

A‘how to’ series offers instructional papers aimed at early career researchers or those new to the
principles and practices of structured review.

A ‘discussion’ series consisting of discussion papers aimed at the scholarly community, raising larger
conceptual challenges faced by researchers at the Centre and drawing on forms of literature review.

A ‘reviews’ series consisting of scoping reviews, literature reviews and systematic reviews, all addressing
specific research questions particular to any of the programme disciplines in the Centre.

A ‘methods and methodologies’ series consisting of digital research capacity building resource-rich
discussion papers, offering more technical support for the research community and allied scholarship.
These are more focused on methods and methodologies.

A ‘policy’ series consisting of more public facing, policy-oriented papers produced for stakeholder
engagement.

Each of the working papers has been authored by members of the Centre and has been subject to review
as explained in each paper. The arguments in each paper represent the view of the authors.

We hope that readers find each of these papers stimulating and generative and that all sections of society
can draw on the insights, arguments and ideas within the papers to create healthy, educated and
connected futures for all and every child.

Professor Susan Danby
Director, Centre of Excellence for the Digital Child

June 2022
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EXECUTIVE SUMMARY

This paper is part of a series of review papers aimed at stimulating discussion and debate amongst
scholars about key themes, concepts, and theories underpinning research into digital childhood and what
it might mean to be a digital child. These reviews draw on recent and relevant academic literature and aim
to ask and frame new questions for research.

This paper has been checked by the sub-series editorial team to ensure it meets basic standards around
clarity of expression and acceptable and inclusive language. It has also been presented at the Australian
Association for Research in Education (AARE) 2025 Conference and any feedback given has been
considered and incorporated.

The ‘1 Am Me’ project is a small-scale exploratory study (N=19) investigating the digital recordkeeping
needs of children within the Australian out-of-home care (OOHC) system. Co-led by First Nations and
university researchers, the report explores the potential of a digital backpack - a portable, longitudinal
record -designed to follow children through placement transitions to mitigate identity disruptions and
bolster educational outcomes.

Utilising a yarning methodology and the ‘Riteway Flows’ framework (Davis, 2024), the research engaged
stakeholders including care-experienced adults, out-of-home and kinship carers, app developers, and
case managers. Findings highlight a need to transition from clinical, deficit-based recordkeeping toward
rights-based digital storying that preserves a child’s unique quirkiness, family relationships, and cultural
heritage.

Crucially, digital tools are seen as providing the means to combat “grey memories” caused by trauma and
“stolen memories” resulting from systemic neglect, providing children with a stable anchor to reality. The
report identifies a systemic tension where safety concerns often override the benefits of maintaining
history, particularly for Indigenous children who make up 41% of the OOHC population (SNAICC, 2024).
Ultimately, the project advocates for recordkeeping that reframes trauma as part of a resilient life story,
empowering young people to own their history and enter adulthood with a strong, authentic sense of self.

This research serves as a catalyst for policy change, prioritising the child's voice in digital recordkeeping
and authentic cultural connection over administrative surveillance.
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Project Overview and Aims

The ‘Il Am Me’ project was a small-scale exploratory study (N=19), designed as a collaborative inquiry into
the digital recordkeeping needs of children within the Australian out-of-home care (OOHC) system. In
Australia, placing children in the OOHC system is the child protection system's response to a child
becoming orphaned with no kinship care available or it being deemed unsafe for a child or young person
to live with their parents. While in out-of-home care, the state assumes responsibility for the child’s care
and places them in an alternative living arrangement while working to ensure their safety, wellbeing, and
long-term stability. The endeavour to ensure a child’s safety, wellbeing and long-term stability, however,
is not without issues. The primary aim of this research was to explore the potential benefits, challenges,
and possible solutions associated with the implementation (actual and/or potential) of a “digital
backpack” - a portable, longitudinal (recordkeeping) software application that follows children through
the often-fractured stages of their time in and out of OOHC. By moving beyond traditional physical
artefacts, the digital backpack has capacity to serve as a consistent repository for personal history, aimed
at mitigating the identity disruptions common during transitions between placements. This project
investigated stakeholders’ perspectives to seek to understand how such a tool can be harnessed to bolster
wellbeing and educational success, ensuring that a child’s story remains intact even when their physical
environment changes.

A small-scale study seeking to explore the possible benefits and challenges of
creating/using a digital backpack (a recordkeeping application) that can follow
children in, across, and out of out-of-home care.

Contextual Background

The Educational Impact of Involvement

The nexus between caregiver involvement and educational achievement is well-established, showing that
school-family communication is a primary driver of learning outcomes (Musengamana, 2023; Nye et al.,
2006; O'Higgins et al. 2017; Quin, 2017). When caregivers act as active advocates, sharing nuanced
information with a child’s teachers, children have been found to experience significantly higher levels of
success (Munthe & Westergard, 2023). However, this type of advocacy is rarely innate and often requires
structured support to be sustainable (Smith et al., 2022).

Specific Challenges in OOHC

For children in OOHC, the connection between past and present is frequently severed by the system itself.
Frequent moves between placements disrupt the continuity of care, making it nearly impossible for new
carers or teachers to understand a child’s learning trajectory or personal strengths (Fernandez, 2008). This
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displacement often results in a strained relationship with the self, where children fail to feel a sense of
belonging or love (Clements & Birch, 2023; Fernandez, 2008; McLaren et al., 2024). While recordkeeping
can help address this issue, recordkeeping has traditionally operated as “organisation-centric records of
control and surveillance” rather than child-centred frameworks and systems that can support children to
feel connected to country and to their rich heritage (Golding et al., 2021, p. 1627). In response to this issue,
this study sought to explore the possible affordances that a digital recordkeeping application could
provide.

Indigenous Context and Risk

The systemic crisis of Indigenous over-representation in OOHC cannot be ignored. While Indigenous
children comprise only 6% of the Australian child population, they account for 41% of children in OOHC
(SNAICC, 2024). Australian Institute of Health and Welfare (2025) data indicates that as of June 2023,
approximately 19,700 Indigenous children were in care, with 72% remaining in care for two years or more
(see Table 1). It also cannot be ignored that the risks inherent in the OOHC system are multifaceted.
Frequent placement and school transitions compromise the ability of carers to act as effective advocates,
often leading to lower educational achievement (O'Higgins et al. 2017). This situation is particularly acute
in educational environments that do not adequately acknowledge Indigenous ways of knowing, doing,
and being (Davis, 2024). Such instability disrupts the vital threads connecting a child’s past to their
present, frequently leaving children feeling unloved or disconnected. To combat this, the Aboriginal and
Torres Strait Islander Child Placement Principle (ATSICPP) (SNAICC, 2026) established a rights-based
framework consisting of five core elements: prevention, partnership, participation, placement, and
connection. By prioritising the child’s right to be raised within their own family and community, the
ATSICPP has sought to ensure that cultural identity remains central to every decision. While kinship care
(placing children with their relatives or community) serves as a primary strategy under the ‘placement’
pillar to mitigate separation trauma and preserve cultural identity, it is critical to acknowledge that this
strategy is not without its challenges, given that these carers often face significant vulnerabilities,
including financial hardship and poor health (Boetto, 2010).

Table 1. Indigenous Representation in OOHC (2023-2025 Data)

Category Statistics

Total Indigenous children in care (as of 30 June 2023) Approximately 19,700
Percentage of total OOHC population 41%

Percentage in care continuously for 2+ years 72% (14,100 children)
Admission rate for infants (under 1 year old) 41 per 1,000 children
Total new admissions (2022-23) Around 4,500
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Recordkeeping as Identity Support

Traditional recordkeeping is often characterised as an act of clinical surveillance, deficit-based and
administrative (Purtell & Hawke, 2023). In contrast, rights-based digital storying has been characterised as
a child-centred alternative that preserves identity (Deitz et al., 2024), a means of giving children voice that
can allow carers to positively influence children’s educational outcomes, future prospectives, and
opportunities (Deitz et al, 2024; Hoyle et al., 2019; Svard & Zimic, 2024). By re-envisioning recordkeeping as
a way to regenerate knowledge, digital tools can empower carers to become educational advocates,
ensuring that the child’s story is told through a lens of strength rather than deficits and risk. As such, this
study (i.e., the ‘l Am Me’ project) used a collaborative inquiry approach to explore stakeholder
perspectives on maintaining a digital backpack (a portable, longitudinal recordkeeping application that
follows children through the often-fractured stages of their time in and out of OOHC) as a means of
minimising disruptions and preserving identity during the transitions between out-of-home placements
and schools. We invited participants to offer their varying perspectives, conscious that some researchers
have also cautioned about presenting the digital as the solution that will ‘fix” all the above listed issues
(Golding et al., 2024).

Methodology

The Yarning Methodology

This research utilised yarning as its foundational methodology, a culturally appropriate practice that
prioritises relational accountability and Indigenous ways of being (Cleland & Zufferey, 2023; Geia et al.,
2013). Challenging dominant Western paradigms that frequently position Indigenous participants as
“objects of study” (Cleland & Zufferey, 2023, p.2), yarning facilitates a shared journey of knowledge
production and a reciprocal exchange of knowledge on a topic of shared interest (Bessarab & Ng’andu,
2010), as detailed below under the subheading “Data Collection Process”. Importantly, this method
requires researchers to possess a deep understanding of the participants’ beliefs, norms, and language
registers to ensure that the nuance of the yarn is not misunderstood (Byrne et al., 2021).

The study’s design prioritised relationships and cultural safety by engaging First Nations Education
Consultants, who were already known to the participants, to facilitate the yarns (for all participants except
the non-Indigenous app developers), while discussants explored the following three themes: the
possibilities and possible challenges of digital recordkeeping, (1) before, (2) during, and (3) after children
transition into an OOHC placement. This existing rapport allowed for immediate, in-the-moment
clarifications, ensuring that the participants’ stories and perspectives were accurately understood within
their appropriate cultural contexts. Furthermore, John Davis, a proud Murri Ambae man and integral
member of the research team, provided essential cultural oversight during follow-up researcher-yarns to
prevent (as much as possible) the non-Indigenous researchers from misinterpreting the data or bringing
unconscious biases to the analysis.
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Participants

The study engaged 19 participants, representing a cross-section of stakeholders in the OOHC ecosystem
including adults who were previously in care, current carers and case managers (see Table 2). While the
researchers initially sought to invite children to take part, it was not possible to do so for this small pilot
study. It should also be noted that participants’ categorisations were not all that straightforward. Two
adults who listed themselves as being previously in care divulged during the yarn that they are now carers
as well, two carers revealed that they were previously in care, and one of the app developers reported that
sheis also a foster carer.

Table 2. Study Participants

Stakeholder Group Total Participants Indigenous / Non-Indigenous Breakdown and Experience
Adults previously in 5 2 Indigenous; 3 non-Indigenous

care

App developers 2 Both non-Indigenous

Carers 8 3 Indigenous; 5 non-Indigenous (including 2 with

experience caring for Indigenous children)

Case Managers 4 3 with experience overseeing Indigenous child placements

Total 19

Data Collection Process

With each participant, the study transitioned through the following three forms of yarning: (1) Informal
Social Yarns: Unrecorded sessions dedicated to trust-building and establishing a relational foundation; (2)
The Use of Special Objects: Each participant shared a “special object,” (e.g., a photo or jewellery that
reminds the participant of a significant person in their life or a significant event) a technique used to signal
the transition from an informal social interaction unrelated to the study, to discussing themes related to
the research topic; and (3) Semi-structured Research Topic Yarns: Recorded conversations focused
specifically on the research objectives, conducted primarily by First Nations Education Consultants from
Life Without Barriers (LWB). Non-indigenous researchers conducted the yarns with the app developers.
These yarns were conducted through varied mediums, including oral conversations (audio recorded),
written exchange via letters and emails, and video conferencing via Zoom.

Identity Formation Framework

The analysis was structured using Davis’s (2024) identity formation “Riteway Flows” framework. This
strength-based model allows researchers to account for their own biases while focusing on Davis’s (2024)
five core pillars, as outlined in Table 3.
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Table 3. Thematic Coding

Lens Description

Micro-mapping Identifying significant individual stories (the significant ‘parts’) that form the child's
narrative.

Macro-mapping Connecting the individual child to the broader collective, family, community and mob.

Identity Formation Focusing on reflections and retellings of stories that speak to the individual’s sense of self.

Knowledge Navigating the critical boundary between 'Open' knowledge (to be shared/communal
Management knowledge) and 'Closed' knowledge (private, individual-only knowledge).

Strength-based Moving beyond deficit-based perspectives to focus on solutions and the inherent resilience
Thinking of the child and their community.

The researchers (the authors of this report) analysed the written transcripts of each yarn separately and
then convened to engage in a recorded yarn of their own, resulting in the key findings outlined below.

Key Findings

Participants were invited to consider how a digital recordkeeping app (i.e., a digital backpack) may be
used throughout a child’s OOHC experience, including whether the application could or should be used by
families, carers, the children and/or the service providers who oversee their care. The project’s
comparative synthesis of the data highlighted that the diverse stakeholders held a shared ideal,
envisioning digital recordkeeping as a vital tool for maintaining continuity and identity throughout the
care journey. When entering care, the focus was on humanising the child through photos to heal their
“inner child”, identifying “safe foods”, to build rapport, and the use of encrypted identity documents and
new and old bedroom photos to ease transitions. During out-of-home placement, the participants
prioritised the fostering of a sense of belonging by recording a child’s unique quirkiness through “love
letters” rather than clinical notes, maintaining consistency to avoid negative labels, and engaging children
via gamified interactions. Finally, when exiting OOHC, the emphasis shifted to creating a permanent digital
“life file”. This file would serve to preserve multimodal memories, shifting the recordkeeping process from
a medical model to capturing normalised childhood moments, ensuring ongoing access for children and
the care system, with capacity to open/restrict access for carers, while granting young people the agency
to hide triggering content. Below we present seven key findings raised during the researchers’ yarn, which
was informed by their analyses of the data.

Finding 1: Broadening the Child-Centred Focus - A Tapestry of Relationships

A truly child-centred focus must acknowledge that children are embedded in a tapestry of people and
other stories, necessitating a recordkeeping approach that preserves languages and the “quirkiness” of
family, mob, and community. However, the data also highlighted a complex tension when considering the
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possibility of granting biological parents access to the digital backpack. While they acknowledged that a
digital tool could reduce parental shame and boost wellbeing by allowing them to see their child’s
development and providing “a sense of peace”, they pointed out that it would also introduce risks. For
example, the unregulated emotions of a biological parent (e.g., in a well-meaning but emotionally heavy
post added to the app) could potentially have a negative impact on the child’s emotional regulation. The
participants felt that getting the balance just right would be a worthy pursuit, however, because as a
participant who cannot recall when she entered care and exited at 18 stated, it’s a great way to:

“catch all the memories — so they can heal their inner child and have some type of
remembrance of their childhood.”

Finding 2: Acknowledging Trauma

Participants’ views and shared experiences presented a strong case against erasing or ignoring negative
experiences in digital recordkeeping. Trauma was viewed as being a critical part of the child’s life story.
Therefore, ignoring that trauma would risk creating a false narrative. Instead, it was advised that digital
interventions such as a digital recordkeeping application should aim to reframe these experiences,
integrating these events into a child’s record in a way that promotes resilience, so children can “own” their
history. Participants noted that digital recordkeeping can offer significant therapeutic benefits by helping
children piece together their early years. Therefore, rather than being treated as shameful secrets, it was
advised that trauma should be integrated as evidence of resilience. Furthermore, there was also
acknowledgement when speaking with one of the app developers that the capacity to hide posts for now
can give children agency in deciding what they’re prepared or ready to engage with at this momentin
time, while safeguarding against the possibility that a young person may decide to delete a post today,
that they may feel inclined to revisit many years down the track. As one participant noted, rather than
ignoring or deleting such memories indefinitely, the narrative should shift to: “look at how resilient | was,
it’s just part of my story,” so that the goal, as another participant noted, becomes one that ensures that
the child:

“knows who she is, where she came from and owns her story and tells it proudly
and doesn't feel ashamed of her story.”

Finding 3: The Tension Between Risk and Benefit

An analysis of the data and during the researchers’ yarn it was identified that there was a systemic tension
in the data where safety concerns were often seen to override the benefits of maintaining history and
identity. Government systems were often seen to over-emphasise the risk of what we’re removing them
from, which results in disrupting or severing the child’s connection to history and place. This tension is
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often felt by young people in care who may feel disinclined to engage in recordkeeping, for fear of
repercussions.

“children and young people, they said, we've got too many people who've got
eyeballs on our stuff.”

It cannot be ignored that this conflict is rooted in a colonised history and ideology in Australia that often
prioritises non-Indigenous government oversight over Indigenous ways of being (Choquette, 2025). We
also acknowledge that services, including LWB, have committed to undertaking work in the reunification
space. LWB has committed to transitioning First Nations children and young people in their care to First
Nations organisations by 2031. LWB believes that First Nations Children and young people should be in
care of First Nations people - a primary pillar of the Aboriginal and Torres Strait Islander Child Placement
Principle (SNAICC, 2026). Within the broader context, there was an awareness among the researchers,
when discussing our individual analyses during our yarn, of the tension between Indigenous ways of being
versus what non-Indigenous government oversight may ‘expect’ in the child protection space.

Finding 4: Lived Cultural Connection

Participants were united in highlighting that personal connection to mob and family is critical for
authentic identity formation, and that digital recordkeeping that seeks to connect children to culture must
be substantial rather than tokenistic. For example, Carer 3 highlighted that culture is learned through
“doing” (e.g., having tea with “Gammi” (Nanna), eating native meats, and observing the cycles of the
seasons and stars). As such, careful consideration must be given to how these forms of “doing” can be
authentically capture via digital recordkeeping. Findings from the data also showed that Connection to
Country must include the land that the child is currently on, as well as their birthplace. To observe
protocols, “audio snippets” were suggested as a way to share the digitised stories of deceased persons
without violating cultural taboos regarding images. Participants also cautioned against the assumption
that all Indigenous carers intuitively know how to navigate identity formation, given that many kinship
carers are “still learning” about their own heritage and the specific cultural requirements of the children in
their care. One carer shared:

“I’'m still learning about my indigenous... | actually don’t know what the cultural
considerations... I'm still learning what the lines are with that.”

This highlights a need for support for all carers, including kinship carers, in understanding what
knowledges can be shared and with whom.
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Finding 5: Connection Beyond Birthplace

It was noted that learning about culture and country should extend beyond a child’s birthplace to include
the land where they currently live. As one Case Manager shared, Indigenous children can enter care with
no information about their mob, their culture or background, giving the example of a child whose mother
was also in care and knows little about her own background. Therefore, if a child’s specific mob is
unknown, carers were encouraged to seek advice from local custodians to help the child learn the
“traditions of the land” they are currently on. Furthermore, it was acknowledged that both Indigenous and
non-Indigenous carers can play a vital role by exploring local nature, seasons, and animal cycles with the
child, facilitating an authentic connection to Country. As one carer shared,

“You don't have to be Aboriginal to explore nature with the child, have the child
understand the cycles, the seasons, the animals that live in that area and how they
cycle through the seasons.”

Finding 6: Stolen versus Grey Memories

Another key theme that came through strongly was that trauma and placement instabilities directly affect
a child’s ability to form firm and cohesive memories. It was noted that children who move through many
placements often suffer from “grey memories,” where carers’ names and specific events become blurred.
One participant noted a child who had so many placements that “everything was very grey.” This “over-
generalised memory” can present technical and emotional hurdles that may prevent the formation of a
stable identity. As one participant shared,

“He felt very out of place... at least half the clothes did not fit... some were even
girls’ clothes. If they don’t have that one place to call home, sometimes their
belongings are all they've got to give themselves an identity.”

Adigital recordkeeping “backpack” was therefore seen as a helpful tool that could help to combat and
safeguard against grey and generalised memories, by ensuring that connections, significant objects,
people and events are recorded in real time, to help “anchor” children to reality. It was also noted by some
of the participants that children (especially young children) often lack a voice in deciding which memories
matter “now” and “why” and are frequently denied the opportunity to revisit and reflect on their past.

During the analytical yarn, a distinction was noted. Grey memories could be characterised as over-
generalised recollections caused by trauma or frequent moves. However, stolen memories were
distinguished as being an act of systemic neglect where the system fails to “anchor” the child to reality.
Memories are not merely “lost” through time. They are “stolen” by a system under stress. In an
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environment where there are “thousands of referrals a week,” the system can fail to help all children
retain physical artefacts and possessions that serve as “anchors to some reality.” Without these anchors,
children cannot revisit or reflect on their past. At the same time, participants noted that a digital solution
must empower children to have a voice in deciding which memories and “stuff” matter to them and why,
while also safeguarding/allowing for the possibility to hide the stuff for now in the event that a child
strongly objects to keeping a record while negatively-associated events or relationships are still fresh, but
later wants to revisit that part of their story.

Finding 7: The Digital Tool as Educational Advocate

Transitions are academic minefields when it comes to maintaining continuity throughout a child’s
educational journey, yet a digital recordkeeping tool was seen as acting as an advocate by carrying the
child’s “context” forward. It was also seen as a way of preventing “deficit-based” labels from being the
only information a new teacher receives via the child’s new carer (such as from outdated behavioural
reports). A digital backpack was seen as a way of preserving educational artifacts like Individual Education
Plans (IEPs), Prep photos for Year 6 “then and now” projects, and sports certificates, ensuring the child’s
achievements are visible to every new stakeholder.

“A lot of the time they get just a piece of paper... which has historical behaviours
that aren't even relevant... This [app] would actually be able to show that this child
was a baby and deserved love.”

Conclusion

The ‘Il Am Me’ project detailed in this report serves as a critical catalyst for awareness rather than a mere
provider of administrative fixes. The collected case studies outlined above present the beginnings of a
conversation, inviting the child protection sector to debate the underlying philosophies of recordkeeping
and care, particularly in how they intersect with educational and wellbeing outcomes. As established in
the literature, positive educational achievements and learning outcomes are deeply linked to consistent
parental involvement and effective school-family communication (Musengamana, 2023; Nye et al., 2006;
O'Higgins et al., 2017). However, for children in out-of-home care (OOHC), this advocacy is often
compromised as children move between placements, leading to a profound disruption between their past
and present (Fernandez, 2008). This instability is especially damaging for Indigenous children, who face
greater risks of low educational achievement in environments that fail to acknowledge Indigenous ways of
knowing, doing, and being (Davis, 2024; O'Higgins et al., 2017). While digital recordkeeping is not a “fix-all”
solution (Golding et al., 2024), a child-centred and rights-based approach can empower carers to
positively influence a child’s future prospects (Deitz et al., 2024; Hoyle et al., 2019), prioritising the child's
voice to ensure that they can “own” their story and enter adulthood with a strong, authentic sense of self.
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With this in mind, it is critical that future studies include children’s views, a participant group we were
unable to include in this small pilot.

Furthermore, this project highlights that moving away from deficit-based, administrative recordkeeping,
which can exacerbate negative psycho-social outcomes (Purtell & Hawke, 2023), is essential for healthy
identity formation. By reframing “lost” memories as “stolen” memories, taken by a system under stress,
we pose three fundamental questions for future policy:

1. Whatis the tangible value of continuity in care, specifically in supporting the tapestry of
relationships essential for a child’s sense of belonging (Clements & Birch, 2023; Fernandez, 2008)?

2. How can we ensure that digital tools support Indigenous children in kinship care by preserving
cultural identity and reducing separation trauma, while also addressing the specific vulnerabilities
of their carers (Boetto, 2010)?

3. How do we navigate the conflict between systemic safety and the long-term risks of disrupting a
child’s history and cultural identity?

By simply raising the question about how people develop fractured histories and identity, and whether
they can be sustained in digital artefacts, these debates are intended to inform the design of future digital
recordkeeping interventions that add genuine value to a child’s life, both during their time in care and as
they transition into adulthood.
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